INDEPENDENT AUDITOR’S REPORT
TO THE READERS OF WHANGANUI EAST SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2020
The Auditor-General is the auditor of Whanganui East School (the School). The Auditor-General
has appointed me, Cameron Town, using the staff and resources of Silks Audit Chartered
Accountants Limited, to carry out the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 21, that comprise the
statement of financial position as at 31 December 2020, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:




present fairly, in all material respects:
o

its financial position as at 31 December 2020; and

o

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with
Tier 2 PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime

Our audit was completed on 25 May 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and
we explain our independence.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards,
which incorporate the Professional and Ethical Standards and the International
Standards on Auditing (New Zealand) issued by the New Zealand Auditing and
Assurance Standards Board. Our responsibilities under those standards are further
described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s
Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and
appropriate to provide a basis for our opinion.
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Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The
Board of Trustees is responsible for such internal control as it determines is necessary to enable
it to prepare financial statements that are free from material misstatement, whether due to fraud or
error.
In preparing the financial statements, the Board is responsible on behalf of the School for
assessing the School’s ability to continue as a going concern. The Board is also responsible for
disclosing, as applicable, matters related to going concern and using the going concern basis of
accounting, unless there is an intention to close or merge the School, or there is no realistic
alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020,
arise from section 87 of the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried
out in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or
disclosures, and can arise from fraud or error. Misstatements are considered material if,
individually or in the aggregate, they could reasonably be expected to influence the decisions of
readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial
statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial
statements, whether due to fraud or error, design and perform audit procedures
responsive to those risks, and obtain audit evidence that is sufficient and
appropriate to provide a basis for our opinion. The risk of not detecting a
material misstatement resulting from fraud is higher than for one resulting
from error, as fraud may involve collusion, forgery, intentional omissions,
misrepresentations, or the override of internal control.



We obtain an understanding of internal control relevant to the audit
in order to design audit procedures that are appropriate in the
circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal
control.
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We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.



We conclude on the appropriateness of the use of the going concern basis of accounting
by the Board and, based on the audit evidence obtained, whether a material uncertainty
exists related to events or conditions that may cast significant doubt on the School’s ability
to continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor’s report. However,
future events or conditions may cause the School to cease to continue as a going concern.



We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.



We assess the risk of material misstatement arising from the Novopay payroll system,
which may still contain errors. As a result, we carried out procedures to minimise the risk
of material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing
of the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.
Our responsibilities arises from the Public Audit Act 2001.
Other information
The Board is responsible for the other information. The other information comprises the Board of
Trustees schedule included under the School Directory page, Analysis of Variance and Kiwisport
Statement, included as appendices, but does not include the financial statements, and our
auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not
express any form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially
inconsistent with the financial statements or our knowledge obtained in the audit, or
otherwise appears to be materially misstated. If, based on our work, we conclude that
there is a material misstatement of this other information, we are required to report
that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence
requirements of the Auditor-General’s Auditing Standards, which
incorporate the independence requirements of Professional and
Ethical Standard 1: International Code of Ethics for Assurance
Practitioners issued by the New Zealand Auditing and
Assurance Standards Board.
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Other than the audit, we have no relationship with or interests in the School.

Cameron Town
Silks Audit Chartered Accountants Ltd
Whanganui, New Zealand
Date: 25 May 2021
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WHANGANUI EAST SCHOOL
ANNUAL REPORT
FOR THE YEAR ENDED 31 DECEMBER 2020
School Directory

Ministry Number:

2476

Principal:

Eleanore Barry

School Address:

Patapu Street, Whanganui East

School Postal Address:

Patapu Street, Whanganui East, Whanganui, 4500

School Phone:

06 343 8054

School Email:

office@wanganuieast.school.nz

Members of the Board of Trustees

Name
Keith Ramage
Eleanor Barry
Karney Herewini
David Hoekstra
Cara Blake
Eleanor Read
Ray Stormont

Position
Chairperson
Principal
Parent Rep
Parent Rep
Parent Rep
Parent Rep
Staff Rep

Accountant / Service Provider:

How
Position
Gained
Elected
ex Officio
Elected
Elected
Elected
Elected
Appointed

Education Services Ltd

Term
Expires/
Expired
Consultant
Health Board
Accountant
ECE
ECE
Teacher

Whanganui East School

Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2020

2020
Notes
Revenue
Government Grants
Locally Raised Funds
Interest income
Gain on Sale of Property, Plant and Equipment

Expenses
Locally Raised Funds
Learning Resources
Administration
Finance
Property
Depreciation
Loss on Disposal of Property, Plant and Equipment

Net Surplus / (Deficit) for the year

2
3

3
4
5
6
7

Actual
$

2019
Actual
$

1,761,015
13,816
8,313
-

1,371,045
4,430
8,000
-

1,544,096
34,336
9,880
2,000

1,783,144

1,383,475

1,590,312

4,525
1,190,641
143,531
606
256,687
27,136
897

993,074
140,420
230,304
8,000
-

22,896
1,070,999
157,103
439
255,219
29,710
297

1,624,023

1,371,798

1,536,663

159,121

11,677

53,649

-

-

11,677

53,649

Other Comprehensive Revenue and Expenses
Total Comprehensive Revenue and Expense for the Year

2020
Budget
(Unaudited)
$

159,121

The above Statement of Comprehensive Revenue and Expense should be read
in conjunction with the accompanying notes which form part of these financial statements.

Whanganui East School Annual Report and Financial Statements
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04 March 2021
All sporting opportunities, Physical Education Lessons and Sporting Teams, are
delivered with the key focuses being Participation and Contributing and Relating to
others (key competencies), Personal Health and Physical Development, Movement
Concepts and Motor Skills, Relationships with other people, and Healthy
Communities and Environments (New Zealand Curriculum) to develop students
physical sporting skills, personal relationships and awareness of their community
and impact on the environment.
Kiwi Sport funding for 2020 was used across the year to support the following
activities. This was in the way of supplementing student fees, transportation to
events and outside facilitators coming into the school.
Inter school events
Touch
T-Ball
Rippa/Tackle/Touch Rugby
Basketball
Netball
Cross Country
Athletics
Swimming
Volleyball
MITRE 10 Tough Kids

Analysis of Variance Reporting
School Name:
Strategic Aim:

Whanganui East School
1.
2.

Analysis reporting
3.

Annual Aim:

1.
2.

School Number:

2476

All students will have equitable access to the New Zealand Curriculum
All students are able to effectively access the New Zealand Curriculum as evidenced by progress and achievement in relation to the
NZC
Deliver high quality learning programmes (including Te Reo) through evidence based practice
To increase the number of students achieving in Mathematics in 2020

Target:

The group of students selected indicated will have made more than 1 years progress in 2020

Baseline Data:

10 Students Identified: 9 Māori/1 European: 5 Male/5 Female

Ministry of Education | Analysis of Variance Reporting

Actions
What did we do?
Learning in the fast lane strategies to Accelerate
Progress

Moderation of Mathematics OTJs
Summative/Formative Assessment
Maths CAAP
Spring into Maths
Teacher aide support
Use of Talk Moves
Seesaw
Process drama
ALIM (Accelerated Literacy in Mathematics)
Integrating Number into Strand
RMT
Integrated approach
Making connections with prior learning
Making connections to personal experiences

Outcomes
What happened?
1 student is now working AT the expected
curriculum level
6 students are working within the expected
Curriculum level and will be monitored closely in
2021 to ensure progress is maintained but are
working up to 6 months below
1 student is now working up to 12 months
below expected Curriculum Level
2 students have remained on the same level,
working 12+ months below expected level
We have been closely monitoring the Priority
students and we are very conscious that for
some PL there has been significant impact due
to COVID 19.
Not all children were able to access distant
learning via our school Seesaw online due to
the time period or no internet provided for at
home.
Some children worked with home learning
packs that the school provided and this was
shared when students returned to school.

Mathex
We know that COVID 19 has played a significant part
in the progress made by some of our Priority
students. We have been working with some
students re:

Attendance

Anxiety

Re engaging back into school

Trauma
We know that working with whanau has made a big
difference to support students to re engage with
school.
URF funding allowed for T.Aide support in
classrooms
Ministry of Education | Analysis of Variance Reporting

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Learning in the fast lane implemented well into
planning
Learning conversations to seek support from
whānau – setting goals for home and school
Moderation across the teams for consistency
Anecdotal notes in modelling books and planning of
weekly reflection
Maths CAAP used for assessment and data OTJ
Peer support and mixed ability groups
Hands on learning
Children can use equipment when solving maths
problems
Spring into Maths games to promote number
knowledge
Teacher aide support this year for our priority
students/ low level learners was really successful
Buddy kids up for different activities
Use talk moves when discussing problems in whole
class and group teaching
Basic facts daily
Seesaw- activities for maths weekly
Process drama integrated
Integrating Number into Strand to develop stronger
connections to number sense.
Explicit teaching of Mathematical vocabulary has
enabled priority learners to have a common
language to discuss mathematical concepts.
RMT - giving children time to understand the task
and use language in the task. Encouraging students
to find keywords; maths concept being taught;
talking using mathematical language with peers
during group work; comprehension.
Maths art has captured the interest of learners who
are not strong in Maths.
Having a more integrated approach; making it
authentic for learners e.g. cooking; nets (geometry);
temperature (discovery).
Making connections with prior learning and using
deliberate acts of teaching.
Making connections to personal experiences.
Y6 Maths learners came 4th at Mathex celebration!!!

Focus on deliberate acts of teaching and
learning through targeted group teaching
according to need
Students will be achieving at the expected
level, or will be making accelerated progress
in their classroom programme
All classrooms will have the resources
required to meet their curriculum level
Students will be engaged and enjoy maths
Students will understand what they need to
achieve in order to meet their expected
curriculum level. They will have student
voice
Appreciation and celebration of student
diversity and cultural awareness
Learning in the Fast Lane strategies used to
accelerate learning
Collaborative planning approaches
Learning Conversations in partnership with
Whānau to create partnerships that are
inclusive and equitable
PACT Tool to support OTJ’s
2021: Targeted Learning
Priority Learners’ progress documented
through termly Markbook and Learning
Conversation Records
Closer transition meetings with Little
Achievers

*Monitoring attendance (post COVID)
Separate Action Plan with explicit actions
for Mathematics in 2021 to meet the Goals
above

Tātaritanga raraunga

Planning for next year:

Provide a description of the actions the board will take to address any targets that were not achieved. This may involve including aims and targets in next year’s charter to address the variance.

Ministry of Education | Tātaritanga raraunga
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Analysis of Variance Reporting
School Name:
Strategic Aim:

Whanganui East School
1.
2.

Target:

Baseline Data:

2476

3.

All students will have equitable access to the New Zealand Curriculum
All students are able to effectively access the New Zealand Curriculum as evidenced by progress and achievement in relation to the
NZC
Deliver high quality learning programmes (including Te Reo) through evidence based practice

1.

To increase the number of students achieving in Reading in 2020

Analysis reporting
Annual Aim:

School Number:

The group of students indicated will have made more than 1 years progress in 2020

31 Students Identified: 20 Māori/9 European/2 Pacifica:

Ministry of Education | Analysis of Variance Reporting

15 Male/16 Female

Actions
What did we do?

Outcomes
What happened?

Mixed ability and ability grouping in reading

12 student are now working AT the expected
curriculum level having made Accelerated
Progress

Students model for each other and support one
another in their learning
Teaching the code – Decodable Texts

2 students working AT expected curriculum
level

Buddy reading - Tuakana/Teina

2 students have left the school

Picture books - variety of texts Integrated into
Viewing strand Developing comprehension

6 students are working within the expected
Curriculum level and will be monitored closely in
2021 to ensure continued progress

Building vocabulary through process Drama
Use of technology
Moderation
Markbook
Learning Conversations
Goal setting with Whānau
Intregrated Planning

Lliteracy Rotations
Teacher aide support
Phonic and whole language teaching
Processed Drama great for engagement, oral
language development and comprehension

5 student are working up to 12 months below
expected curriculum Level
4 students remain on the same level, working
12+ months below expected level
We have been closely monitoring the Priority
students and we are very conscious that for
some PL there has been significant impact due
to COVID 19.
Not all children were able to access distant
learning via our school Seesaw online due to
the time period or no internet provided for at
home.
Some children worked with home learning
packs that the school provided and this was
shared when students returned to school.
We know that COVID 19 has played a significant part
in the progress made by some of our Priority
students. We have been working with some
students re:

Attendance

Anxiety

Re engaging back into school

Trauma
We know that working with whānau has made a big
difference to support students to re engage with
school.
URF funding allowed for T.Aide support in
classrooms
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Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Used a mixture of mixed ability and ability
grouping in reading. Students model for each
other and support one another in their
learning
Teaching the code - worked successfully for
targeted learners, learners have transferred
this to noticing patterns in Reading.
Buddy reading has supported learners to be
role models to younger children
Tuakana/Teina relationships
Use of picture books has been effective in
learners reading a variety of text Integrated
into Viewing strand of the curriculum
Developing comprehension with learners
Made a start on building vocabulary through
process drama, there is a place for continuing
this proven strategy in 2021.
Rotary readers interrupted by COVID
Use of technology to encourage reading
fluency and mileage
Moderation is an integral part of teaching and
learning but not consistent due to COVID
Learning Conversations help build Whānau
relationships and keep teachers accountable
for children’s learning and goal setting.
Using decodable texts- when children move
through, this should be able to be phased out
Phonological awareness test is used more in
junior school and for clarification for lower
learners
Sunshine online has really boosted children
Extra teacher aide support
Junior team using a range of Phonic and whole
language teaching
Process Drama great for engagement, oral
language development and comprehension

Focus on deliberate acts of teaching and
learning through targeted group teaching
according to need
Students will be achieving at the expected
level, or will be making accelerated progress
in their classroom programme
All classrooms will have the resources
required to meet their curriculum level
Students will be engaged and enjoy Reading
Students will understand what they need to
achieve in order to meet their expected
curriculum level. They will have student
voice
Appreciation and celebration of student
diversity and cultural awareness
Learning in the Fast Lane strategies used to
accelerate learning
Collaborative planning approaches
Learning Conversations in partnership with
Whānau to create partnerships that are
inclusive and equitable
PACT Tool to support OTJ’s
2021: Targeted Learning
Priority Learners’ progress documented
through termly Markbook and Learning
Conversation Records
Closer transition meetings with Little
Achievers

*Monitoring attendance (post COVID)
Separate Action Plan with explicit actions
for Reading in 2021 to meet the Goals
above

Tātaritanga raraunga

Planning for next year:

Provide a description of the actions the board will take to address any targets that were not achieved. This may involve including aims and targets in next year’s charter to address the variance.

Ministry of Education | Tātaritanga raraunga
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Analysis of Variance Reporting
School Name:

Whanganui East School

School Number:

2476

Strategic Aim:

Students are engaged, challenged and experiencing success in an environment that supports and promotes their academic and social learning

Analysis reporting
Through an awareness of the four dimensions of Te Whare Tapa Whā we will empower our Whanganui East School Community to strengthen their Hauora

Annual Aim:

Target:

Baseline Data:

The four dimensions are Taha Tinana (Physical Wellbeing - health), Taha Hinengaro (Mental and Emotional Wellbeing - self-confidence), Taha Whānau
(Social Wellbeing - self-esteem) and Taha Wairu
(Spiritual Wellbeing - personal beliefs)
•
Students self-management and empathy to become positive, resilient and co-operative
•
To grow members of society who prioritise and practice restorative relationships and who thrive in collaboration
•
Teach relationship skills, conflict resolution and effective collaboration
3 students: 2 Male/1 Female: 2 Maori/1 European :
To support students to foster self regulation and emotional control Self regulation skills are vital for the success and happiness of our children
Self regulation abilities have a strong correlation to high academic success

To support students to foster self regulation and emotional control Self regulation skills are vital for the success and happiness of our children
Self regulation abilities have a strong correlation to high academic success.
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Focused on deliberate acts of teaching and learning
of Te Whare Tapa Wha

Zones of Regulation are helpful by using a class
feelings check in.

PC4L provided language and clear expectations for
whole school

Identified students at risk and sought out
alternative/additional teaching strategies or
interventions to improve learning outcomes.

PC4L provided language and clear expectations for
students.
Social skills groups have worked well and students
had the opportunity to reflect and implement skills
back in the class.
Regular class PC4L explicit teaching is helping
learners to understand and implement school
expectations.
Use of channel switching strategies as identified for
individual students (in response to trauma reading
post Lockdown). These were set in weekly planning
for several students one of which was the European
male.
Specific strategies which were effective for the
Female Māori student was to support her to fulfil
leadership roles within the school, and inclusion in
the SHINE Girls Programme. Leadership roles
encompassed: Respect Leader, Kaea, Junior Class
helper.
For the two Male students it became a focus to
teach ‘re-set’ strategies which the boys could begin
to self-manage. These included:
Set spaces in class or just outside to be able to
remove themselves when needed
Activity choices which incorporated their interest or
talents
Setting time frames for calming down
breathing exercises
Identifying and talking about their emotions
(through Zones of Regulation)
Positive home - school contact. This was
maintained regularly for two of the students with an
interruption for the female student as she shifted
away for a term and a half.
Weekly SENCO meetings with external agencies to
discuss and share strategies and possible
interventions

Fortnightly staff discussions of trends and patterns

*Continue with Restorative Practice Professional
development knowing cultural perspective to
support students with confidence and able to
articulate feelings

Students were tracked and formed part of the
Teaching as Inquiry discussions at
Leadership/Team/Class level
Provided opportunities for students to be exposed
to a range of different experiences based on
needs/interests/strengths
Appreciate and celebrated diversity and supported
cultural awareness
Learning in the Fast Lane strategies embedded
Collaborative planning approaches
Learning Conversations with Whānau
Staff Professional Learning: Restorative
Practice/PC4L
Analysed and reflected on the end of year data to
inform progress and planning for 2021

Playground notebooks to monitor interventions
T. Aide support – Check in, Check out to support
students
Zones of Regulation used consistently across the
school
Social Skills groups
Boys Mentoring Groups
Restorative Practice PD for staff
Restorative/PC4L universals explicitly taught
Fortnightly RESPECT values a key factor to support
students
Healthy Active Learning – Te Whare Tapa Whā
Whanganui East School Tikanga/Whānganuitanga
embedded across the curriculum

*Develop a Hauora Action Achievement Plan to
align with Literacy and Numeracy
*Explicit teaching of Healthy Active Learning Te
Whare Tapa Wha
*Health Promoting Schools – Kids Can/Breakfast
Club/Milk and Fruit in schools/Healthy Lunches in
school/Life Education Caravan
*Understanding Trauma – link to Maori perspective
of health
*Pause/Breath/Smile – PD – May 2021

We know that COVID 19 has played a significant part
in the progress made by some of our Priority
students. We have been working with some
students re:

Attendance

Anxiety

Re engaging back into school

Trauma
We know that working with whānau has made a big
difference to support students to re engage with
school.
URF funding allowed for T.Aide support in
classrooms
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*Sustainability of Circle Time/PC4L across the school
supporting new staff

*Zones of Regulation – upskilling new teachers
*Sharing documentation with whānau
*Staff preventative strategies handbook
*Monitoring attendance (post COVID)

Tātaritanga raraunga

Planning for next year:

Provide a description of the actions the board will take to address any targets that were not achieved. This may involve including aims and targets in next year’s charter to address the variance.

Ministry of Education | Tātaritanga raraunga
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